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DOCTOR IN EDUCATION – COURSE DESCRIPTIONS  
 
A. CORE COURSES  
 
NEDD 800 Critical Inquiry in Educational Research and Professional Practice  
The course aims to give students a good grasp on the research proposal framework in 
terms of conceptual components, activities and requirements, along with its attendant 
underpinning philosophical paradigms, values and ethics. It begins with the 
philosophical issues underpinning all social sciences research (specifically – ontology, 
epistemology, and axiology) so as to unpack how the researcher and researched are 
part of social reality and context, with its attendant limits of observability and evaluation, 
and the connection between truth and value. It introduces students to the overarching 
paradigms and debates in educational research and design. Students will acquire 
relevant knowledge on the various framings of social sciences research and the 
methodological implications of these different views. Concomitantly, students will be 
encouraged to think in-depth on the specific research conceptual components, activities 
and requirements involved in a research proposal, and with reference to their own 
research agenda and purpose. This will then provide the foundational base for them to 
chart their dissertation work in consultation with their respective supervisors. 
 
NEDD 801 Literature Review Methods 
This course is designed to help students analyse and synthesise the literature for their 
research, thereby establishing the significance of their dissertation proposal. The 
outcome of this course will therefore be a literature synthesis paper with clear 
articulation of issues in the field of research of students’ interests and strong 
justifications for the significance of the study. It will lay a working foundation for the 
literature review chapter for their respective proposals. Some advanced library skills will 
also be introduced. Upon successful completion of the course, students should be able 
to 1) defend the scope of a review, 2) extract main ideas from a given paper, 3) 
undertake grounded data analysis, 4) critique the quality of their peers’ review 
processes, and 5) write a review paper ready to be submitted to a peer-reviewed journal. 
 
NEDD 802 Answering Questions with Quantitative Data  
This course aims to develop students‟ knowledge and effectiveness in conducting data 
analyses by deepening students’ understanding on quantitative inquiry in educational 
research. Inquiry includes the process by which educational phenomena are understood, 
the specification of models for that understanding, the assumptions of those models, 
and the linkage between theories, concepts, researchable problems, and methods of 
analysis. The course also focuses on providing students with skills in defining 
educational research questions (e.g., asking questions, designing data collection 
strategies, developing a successful measurement), working with data collection and 
data analysis (e.g., determining what to analyze, access the right data, judging the 
worth of the data), utilizing the data collected, and presenting results in effective formats. 
In addition, this course is intended to introduce students to advanced means of 
analyzing various types of data including data collected at one point in time, several 
points in time, or at different organizational levels. The course covers both parametric 



2 | P a g e  
 

and non-parametric analyses. Students are expected to have had a basic course in 
research designs such as the experimental design, quasi-experimental design, survey 
design and correlational studies, and to have had some familiarity with basic concepts 
(e.g., mean, standard deviation, t and F ratios, correlation, regression).  
 
NEDD 803 Answering Questions with Qualitative Data  
This course delves into the theoretical, methodological and practical aspects of using 
qualitative methodologies to examine institutional practices within different organizations. 
Given the complexities of practices within different organizations, qualitative 
methodologies offer powerful means of distilling the nuances and essences of learning 
experiences and interactions beyond purely cognitive and individualistic activities. In this 
course, students will be exposed to different means of collecting, analyzing and writing 
about data either from a small sample or from participants who are not randomly 
sampled. This course aims to equip students with skills to: (1) analyze the basic 
assumptions of research traditions and specify the interrelationships among them; (2) 
select the appropriate qualitative research method(s) to answer their specific research 
questions; (3) reflect on issues to consider when selecting participants; (4) consider the 
rigour and ethics of qualitative research; and (5) consider operational, ethical and 
logistical details when collecting qualitative data, analyzing the data, and aligning 
theories, data and practice to construct a coherent and powerful thesis.  
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B. CONCENTRATION COURSES  
 
1. Learning and Motivation Concentration 
(with the Psychological Studies Academic Group)  
 
NEDD 810 Theory, Research, and Practice in Teaching and Learning  
This course on advanced educational psychology provides a detailed analysis of 
modern learning theories and practices as they relate to education. It embarks on a 
detailed investigation of major research in educational psychology focusing on learning 
cognition. Historically, the field of educational psychology gained form from a series of 
learning theories, including cognitive learning processes, social cognitive theory, 
information processing, behaviourism, and social and cognitive constructivism. In this 
course, these theories are examined in depth. The question, “how do humans learn 
(best)?” is at the heart of such theories, and graduate students are invited to construct 
and reconstruct their personal theories of learning throughout the course. However, 
modern day educational psychologists face questions that are considerably more varied 
and diverse than simply, “what constitutes learning?” Increasingly, they are concerned 
with a variety of topics, including the effect of emotions on learning, how students 
become interested and engaged, the conditions creating happiness and well-being of 
students, the social aspects of learning, the relationship between teaching and learning 
and issues of accountability. In considering these topics, a common theme continues to 
be how psychological principles can illuminate processes of learning and teaching. This 
course thus considers how theory, research, and practice inform each other in order to 
improve the efforts of educators.  
 
NEDD 811 Understanding Learner Motivation  
This course provides participants with an in-depth understanding and application of the 
theoretical underpinnings of learner motivation. It begins with an overview of the central 
theories of motivation, with a focus on how these can be applied in the classroom 
context to improve learning. Thus, participants will be invited to explore issues related to 
the motivational dispositions of the learner, their causal attributions, the factors affecting 
learner motivation, and the strategies that could be employed to improve motivation. In 
addition, the course will discuss aspects of adult motivation that are pertinent at the 
workplace. The participants will be introduced to recent trends in motivational research, 
and they will be required to carry out a critical review of existing literature on motivation 
and to explore how motivational constructs can be put into practice in the classroom 
and at the workplace.  
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2. Curriculum and Teaching Concentration 
(with the Curriculum, Teaching and Learning Academic Group)  
 
NEDD 820 Inquiry into Curriculum and Teaching I  
The course is designed to introduce students to ways of thinking and scholarship in the 
field of curriculum and to promote disciplined inquiry into curriculum and curriculum 
development. Students are exposed to foundational and contemporary curriculum 
theories and discourses, and are expected to critically analyze curriculum and 
curriculum development in the light of the theories and discourses. They are 
encouraged to examine their beliefs and ideological positions about curriculum and 
curriculum design, and how the beliefs and positions shape their curricular and 
pedagogical practices.  
 
NEDD 821 Inquiry into Curriculum and Teaching II  
Following Inquiry into Curriculum and Teaching I, this course aims to provide students 
with a firm grounding in pedagogical and assessment theories as a basis for further 
studies in these and other related areas. Students are required to critically examine 
pedagogical and assessment practices in the light of the literature. They are expected to 
develop a capacity for conducting disciplined inquiry into complex curricular, 
pedagogical and assessment issues.  
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3. Educational Leadership and Change Concentration 
(with the Policy and Leadership Studies Academic Group)  
 
NEDD 830 Current and Emerging Theories and Practices in Leadership and 
Management  
Much of the discussions on existing educational leadership in the past decade arrive at 
two main conclusions; (1) there is still a need for contextualizing leadership; and (2) 
there is an increasing need for building up on leadership capacity in order to respond to 
the demands faced by education leaders today. Educational leadership theories that 
have emerged over the past decade reflect the responses of researchers, policy-makers 
and programme developers to these conclusions. This course focuses on the current 
and emerging theories and practices of leadership and management.  
 
NEDD 831 Values and Ethics for Leaders  
This course is designed to enable participants reflect more deeply on the role that 
leadership plays in fulfilling the moral purposes of education. The module will encourage 
students to take a comprehensive view of the normative dimensions of education. 
Schools have a nurturing role to play. But what does it mean to develop a good person 
as well as a good citizen? What are the tensions school leaders have to confront and 
negotiate in pursuing the goal of holistic development of students? How should school 
leaders deal with potential clashes of values in terms of their obligations to self, the 
profession, as well as the organization? How can or should ethics shape policy thinking? 
Students will be introduced to basic ethical concepts and theories to facilitate their 
reflections on fundamental issues and normative foundations, as well as literature 
exploring ways to change behaviours in normatively desirable directions.  
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4. Technologies and Technology-Mediated Learning Environments Concentration 
(with the Learning Sciences and Technologies Academic Group)  
 
NEDD 840 Trends and Issues in the Use of ICT in Education  
The use of information and communication technology (ICT) has been a major influence 
upon many business activities, as well as aspects of contemporary life, including how 
teaching and learning is conducted. However, integrating information and 
communications technology (ICT) into education has been a controversial issue. There 
are research reports and reviews on the positive impacts of ICT on various types of 
students‟ learning outcomes. On the other hand, there are more reserved or even 
skeptical views on the impact of ICT in education questioning the validity of relationship 
between the use of ICT and school performance. This course explores various current 
and emerging ICT tools that have the potential in enhancing teaching and learning 
inside and outside the classroom environment, as well as related challenges that affect 
the applications of ICT in education. The participants will review and discuss various 
pedagogical applications of ICT and key issues in the use of ICT in education, including 
challenges or barriers in integrating ICT in education and strategies to overcome these 
barriers. One key outcome is to identify the knowledge gaps in the research on 
educational technologies and potential research directions.  
 
NEDD 841 Theoretical Foundations of Technology-Mediated Learning 
Environments  
The pervasiveness of technology is taken for granted in modern societies. Technology-
mediated means of learning, whether using the Web, using new media, or via mobile 
handheld devices, are increasingly commonplace. Uninformed and uncritical uses of 
such technologies abound. This course seeks to equip students with sound theoretical 
bases for making compelling design decisions with respect to technology-mediated 
learning environments in order to engender high quality learning outcomes relevant to 
the needs of contemporary society. To this end, the course will first probe and 
interrogate ontological and epistemological issues that underpin traditional approaches 
to learning. Second, it will broaden students‟ exposure to alternative understandings 
through exposure to other worldviews. A critical connection to pedagogy will then be 
developed so that students can begin to grasp the vital relation between metaphysical 
assumptions and pedagogic principles. This understanding will then be directed toward 
application, to support formal and informal learning in the contemporary world. 
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C. DISSERTATION 
The capstone project is intended to verify student’s ability to undertake research at the 
doctoral level. It is in the form of a practice-focused dissertation of around 50,000 words. 
Given the course focus on the students’ present professional position or future 
professional goals, a dissertation for the EdD programme should result in improved 
educational practice. It provides the opportunity for students to study an institutional or 
organisational concern. Students will normally choose to base their study on the 
institution in which they work, or one with which they have a close association but this is 
not a requirement. The data to be collected and analysed can range from, and include, 
documents from the institution, surveys, interviews, on-site observation and fieldnotes. 
An important feature of the dissertation is that instead of starting with the traditional 
surveying of the literature to identify a research gap and then select a setting to conduct 
research, students will begin with the identification of a ‘problem’ of professional 
practice and then work backwards by surveying the literature for guidance on how to 
research the problem. 
 


