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COURSE CODE: MES832
COURSE TITLE: Constructivist approaches to teaching physical education
COURSE DURATION: 39 HOURS
MODULE DESCRIPTION
This course examines an array of ‘constructivist’ physical education teaching approaches.
Topics include definitions and forms of constructivism with related learning theory, historical and
social origins in physical education curriculum, conceptual and thematic approaches to teaching
and learning. The module will be presented through lecture, seminar, practical workshop and
project. The course includes a substantial experiential (practical workshops and project)
component, beginning in the first session.
MODULE OBJECTIVES
By the end of this module, students will be able to:
1. Distinguish between different forms of constructivist pedagogy.
2. Identify current research issues in physical education teaching
3. Articulate the relationship between research & pedagogical practice.
4. Identify power issues associated with conducting pedagogical inquiry particularly in research
involving students.
5. Undertake a focused investigation into pedagogical practice, evaluate the teaching and
compare the findings with those of similar investigations in local, regional and global contexts.
COURSE REQUIREMENTS
Due Date

Assessment Tasks

Task Weighting

In class week 5

Literature Review

20%

In class week 6

Action Research Unit Plan

20%

Weeks 7-11

Blackboard Discussion Board

15%

In class week 13

Oral Presentation on constructivist unit

20%

In class week 13

Summative written project evaluation

25%

MODULE TEXT
Wright, J., Macdonald, D., & Burrows, L. (Eds.) (2004) Critical inquiry and problem-solving in
physical education, London: Routledge.
ASSESSMENT TASK DESCRIPTIONS
Students are expected to be punctual, do prior reading, bringing all draft material as required,
attend all class and group meetings as well as participate in practical sessions and engage in
class and group discussions.
Tardy assignments will be penalised at 10% of possible mark per day of lateness.
Task 1: Action research on constructivist teaching (20%)
Fullan (1990) argues that teachers are the key to curriculum change. This assignment provides
all students with the opportunity to engage in constructivist teaching with peer support. The
main task is to undertake an action research project of your own constructivist teaching of an
six/eight-lesson unit of work. Week-by-week you will engage in planning, teaching and
evaluation. In-class time during MES832 will be regularly set aside for lecturer and peerreview.
This project requires students to undertake the following interdependent steps:
 O n a lesson-by-lesson basis plan, teach and evaluate your ‘work’ and that of your students.
 S e t your own le a rning goa ls .
 Conduct a ne e ds a na lys is in orde r to pre pa re a ra tiona le for the unit of work. A s ta te m e nt
given that … of pupils, … in school, … in community, … in national syllabus/education
policy, and … in related literature, the particular unit of work aims to ….
 S pe cify inte nde d outcom e s ta te m e nts (cognitive , ps ychom otor a nd a ffe ctive ) for pupils .
 P re pa re assessment and evaluation strategies relevant to the outcomes.
 Run a lite ra ture s e a rch to ide ntify a nd re vie w re le va nt lite ra ture .
 Le s s on-by-lesson plan, teach and reflect on the teaching process and outcomes.
 G ive n your le a rning goa ls , s e le ct a nd use appropriate data collection method(s).
 Ma inta in a re fle ctive journa l on your own a nd s tude nts ’le a rning.

 S ha re e xpe rie nce s online in we e kly cla s s e s with fe e dba ck-friends and using insights gained
in planning the next lesson.
 P re pa re a n individua l written report which is a synthesis of your analysis of your learning
(and pupils) with the relevant literature (2500 words)
 Enga ge in te a m m e e tings to s ynthe s ize individua l findings into a n ora l group re port with
handout notes for peers.
Task 2: Literature review (20%)
1200 words
Task 3: Discussion Board (Blackboard: 15%)
During the course of the project tutorials will be conducted on Blackboard and marks awarded
for individual contributions based on the scheduled readings.
Task 4: Oral report (20%)
Mutually supportive groups of four students will synthesize their findings from their individual
action projects into a 15-minute oral presentation to the class.
Task 5: Personal summative written evaluation (25%)
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